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Background

The publication of the Statutory Framework for the Early Years Foundation Stage (EYFS) informed by Dame
Clare Tickell’s independent review of the EYFS: The Early Years: Foundations for life, health and learning
heralds a new era for the early years. From September 2012 the document has set out the standards for
early learning, development and care for children from birth to five years.

Changes were made to the EYFS for the following reasons:

e Election of a new UK government coincided with the timing of the proposed review of the EYFS;

e Recognition that children’s life chances could be influenced positively — thus offering the possibility
of counteracting vast-ranging social, economic health and other influences known to create and / or
contribute to an attainment gap;

e An awareness of lessons being learned in the US from Head Start and other programmes which
revealed convincing evidence to support the value of intervening early in children’s lives to prevent
failure later;

e A recognition that these factors could be impacted through supporting families so that their
children’s health and well-being was optimised and that ultimately they would be able to benefit
from their early education;

e Increasing technological developments allowed neuroscience to reveal more about the brain and
how different parts of the brain work including, for example that stress can negatively impact
learning capacity. Findings from this area have been and will continue to be powerful in informing
debates about the importance of the first three years in children’s lives and in relation to the
potential impact these can have over time;

e Lessons from economists support the view that investment in early years education makes sense.

“Every child deserves the best possible start in life and the support that enables them to fulfil their potential.
Children develop quickly in the early years and a child’s experiences between birth and age five have a major impact
on their future life chances. A secure, safe and happy childhood is important in its own right. Good parenting and
high quality early learning together provide the foundation children need to make the most of their abilities and
talents as they grow up.”

“Statutory Framework for the Early Years Foundation Stage”,
Department for Education, 2012

At Eglinton, we are committed to providing a high quality early years’ education, which gives children a
secure and confident start to their school life and nurtures a lifelong love of learning. We are fully
committed to the purpose and aims of the Early Years Foundation Stage Framework.

Staffing and Organisation

At Eglinton, we have three Nursery Classes and two Reception classes that have the use of large
classrooms and dedicated outdoor areas. The classrooms have carpet areas for whole class collaborative
learning and the rest of the space, including our outdoor space is organised into learning zones for the
children to access.

Staff are organised to support the children through a balance of adult led and child initiated experiences
throughout the day. All sessions include free flow access to the outdoor area. Practitioners are aware of
the need to be flexible in order to respond to unplanned events that the children are interested in.



Learning and Pedagogy

Adult led activities are playful and practical in nature and based on first hand experiences wherever
possible. The children are supported to develop problem-solving skills through open-ended tasks and
opportunities to share their thinking with others. The number of adult led activities that the children take
part in increases throughout the year, as their concentration develops.

Planning
The Early Learning Goals are the knowledge, skills and understanding which young children should have
acquired by the time they reach the age of five.

There are three prime areas of learning:
Communication and Language

Physical Development

Personal, Social and Emotional Development

In addition, there are four specific areas of learning:
Literacy

Mathematics

Understanding the World

Expressive Arts and Design

Our long term planning shows our aims and how we promote the ‘Eglinton Values’ and ‘British Values’,
demonstrates how our continuous provision meets the EYFS requirements and promotes learning within
the areas of learning and development, tracks the learning objectives that have been covered and highlights
any key events to be included. We plan through exciting interactive and creative learning projects that
have been produced by ‘Cornerstones’. The EYFS projects have a sharp focus on the children’s needs,
their interests and their stages of development. We recognise that the seven areas of learning cannot be
delivered in isolation and seek opportunities to make continuous links between them.

We aim to deliver the curriculum through planned, purposeful play and present new concepts in meaningful
contexts that enable the children to build on what they already know. At the beginning of each project,
practitioners lead the children in discussion to identify areas that they are particularly interested in. These
ideas are incorporated into our medium term planning.

Our weekly plans show the learning opportunities that will be available over the week. It includes
differentiated adult led experiences for all curriculum areas, as well as showing how the learning
environment will be enhanced to provide child-led opportunities which will be in response to the previous
week’s observations and assessment of the children, and how we are promoting the development of the
Prime Areas throughout all activities. Our continuous provision also reflects how we are supporting the
children to develop ‘The Characteristics of Effective Learning’. These are the ways in which children
engage with other people and their environment — playing and exploring, active learning, and creating

and thinking critically. These characteristics underpin learning and development across all areas and
support children to remain effective and motivated learners.

Observation and Assessment

At Eglinton Primary School, we use a range of strategies to gather information about the children’s learning
and development and use this information to ensure that our planning meets the needs of all learners.
During child initiated activities, practitioners make ‘snapshot’ observations. Notes about guided activities



are recorded on class record sheets. In addition, a child may be the focus of a long observation if
additional information regarding their development is required.

Each child has a ‘Profile’ which is built up using the “2simple build a profile’ application and all observations
are gathered here along with parental observations. Children also have the opportunity to gather samples
of their work to add to their scrap books. From the first half of the Autumn term onwards, teachers use

their knowledge of each child to decide which band of ‘Development Matters’ they are working on in each
area of the curriculum. This allows learning opportunities to be pitched appropriately and also provides a
baseline of the children’s attainment. This information is closely monitored to ensure that all children are
making good progress. Half termly data is entered into the school tracking system and analysed with the

In the summer term, reception teachers consider the |7 ELGS _
in the EYFS Profile to decide whether each child is working at
the expected levels, exceeding the levels or have not yet met
the levels. Judgements against the ELGs are based on ongoing
observation, all relevant records, discussions with parents and
carers, and any other adults whom the teacher, parent or
carer judges can offer a useful contribution.

The results of the Profile are shared with parents and/or
carers, and there are opportunities for them to meet their
child’s class teacher to discuss this information.

At the end of the year, Year | teachers are given a copy of
the Profile report together with a short commentary on each
child’s skills and abilities in relation to the three key
characteristics of effective learning. This helps to create a
smooth transition and assists with the planning of activities in
Year |.

The EYFS profile results are reported to the local authority,
who monitor and moderate the judgements made.

Parents, Partnerships and Home Learning

We recognise and respect that parents are their children’s first educators. We know from research that
parental involvement in children’s education from an early age has a significant effect on educational
achievement. To this end we aim to build positive relationships and establish open communication with all
parents including working parents and parents who may be ‘hard to reach’ from when we visit each child in
their home environment prior to admission to our setting. We will share information with parents on a
regular basis; we share information regarding our curriculum and our setting through our Welcome Pack,
we explain what the children have been learning throughout the week and we give ideas of how learning
can be supported at home through our weekly newsletters, and we hold story sessions once every half
term.

We recognise that Family learning can also provide a range of benefits for parents and children including
improvements in reading, writing and numeracy as well as greater parental confidence in helping their child
at home. In supporting parents we aim to host half termly open classroom afternoons where parents and
children can learn together which consolidate the learning throughout our half term project.



The Learning Environment
We aim to provide an attractive, challenging learning environment that offers high quality opportunities for
the children to learn through play, both indoors and outdoors. There is a range of “continuous provision”
available in the classroom, that is designed to offer open-ended, practical learning opportunities. Children

are supported to think creatively and imaginatively and explore how resources can be adapted. Each week,
the provision is enhanced with additional resources, based on the previous week’s observations.

B i3 T

We aim to create an attractive, welcoming and stimulating learning
environment which will encourage children to explore, investigate and
learn through first-hand experience. Resources are clearly labelled and
organised into learning zones, enabling the children to access them with
a high level of independence. Practitioners regularly evaluate the
effectiveness of the learning zones and make adaptations as necessary.

Arrival and Collection of Children

Children can enter school from 8:40. Parents must accompany the children until the bell goes at 9:00. Each
child is marked in on the day’s register by a member of the class team. Parents/carers can enter the
classrooms to settle their child in the mornings and to collect their child at the end of the school day. If a
child needs to be collected during the school day, parents report to the school office.

Under no circumstances is a child allowed to leave with anyone other than those named on the child’s
SIMS profile, unless the parent has given written permission. In exceptional circumstances, a parent may
give verbal permission, but a description will be required. If there are queries regarding a child’s collection,
the community liaison manager will contact the child’s parent/guardian to discuss the situation with them.

If a child is not collected and the parent/guardian is uncontactable, the other names on the child’s
registration form will be called to collect the child by the administration team.

Positive Relationships

Relationships between adults and children build social and emotional skills from a young age which helps to
build the bond of a ‘secure attachment’. At Eglinton we recognise
the importance of the role of the Key Person, which has been
retained as a legal requirement of the revised EYFS framework.
The role of the Key person offers many opportunities for quality
interactions between adults and children; we aim to create a
‘climate for thinking” in which talk is prevalent and where children
use language as a tool for thinking and action. We aim for our
children to take risks with their language and use vocabulary
because they feel secure and they know that what they say is
valued. Successful adult interactions extend children’s thinking and
foster independent thinking by modelling language in their own
speech, in giving instructions, in explaining, questioning, praising, introducing new vocabulary, and in
conversations with others.

The teachers are responsible for the well-being of all of the children in their class. In addition, each child is
assigned a ‘key person’ who may be the teacher or an Early Years Practitioner. Parents are informed of
who their child’s key person is and receive information about their role.



The key person’s responsibilities include:

* helping the child to become familiar with the setting;

* building a relationship with each child’s parents, working in partnership with them to ensure that the child
is being cared for appropriately for each family;

* responding sensitively to the child’s needs, feelings, ideas and behaviour;

* ensuring that the learning opportunities on offer meet the needs of each child.

Nurture Group Principals

At Eglinton we recognise how important nurturing and attachment relationships are in supporting
children’s early development. We have therefore designed our provision and developed our practice to
ensure that the six principals of Nurture as described by the Nurture Group Network are embedded in all
that we do;

Children’s learning is understood developmentally — all staff are trained in Early Years practice, we
recognise the work of developmental psychologists such as J. Piaget and use the ‘Development
Matters’ framework to plan and to assess children’s progress at the appropriate level for each child.
Our provision supports the development of children’s play through clear stages: sensory,
experimentation, repetition, investigation and exploration.

The importance of nurture for the development of self-esteem — practitioners in our setting value
children as individuals and work to establish a close relationship with each child as the first priority.
Practitioners listen to, anticipate and are responsive to children’s needs. Children are called by
name, are noticed and everyone shows genuine pleasure in the children’s achievements.

All behaviour is communication — it is our aim that children will sense that their behaviour is
understood rather than judged and that physical contact may be communication. Practitioners have
developed a variety of strategies such as distraction or humour (but never sarcasm) to respond to
behaviour, and practitioners always respond to undesirable behaviour firmly but not punitively, and
are not discouraged or provoked.

The classroom offers a safe base — the setting offers comfort and consistent care, and support is
provided to facilitate emotional and physical attachment. Adults model constructive relationships,
and interaction and relationships with children offer reassurance, consistency, interest and
commitment. Practitioners engage with the children in everyday routines with helpful, uncritical
reminders.

Language is a vital means of communication — children’s language is assessed and developed through
all areas of the curriculum at the appropriate level for each child. Practitioners maintain a verbal
commentary to activities whilst working and playing with children so that they make connections
between the action and the language. Provision is made where necessary, for additional support for
children with speech and language delay or difficulty.

The importance of transition in children’s lives — if necessary practitioners will make use of the
child’s transitional objects to support children with separation. Routines are established and
maintained in the setting which ensures a safe base for children. Transitions are supported through
the use of visual timetables throughout the setting, giving time and preparation which is supporting
and affirming for children. Children are prepared for changes to routines wherever possible.



